Imagine a group of idealistic men and women from several countries sitting around a table back in the sixties asking, What should our young people know and be able to do by the time they leave school? That's like asking, Why do we go to school?
Now imagine you had a blank slate and could design your own course of school studies the way you can after you leave and move on to college and university. Would you include Theory of Knowledge (TOK)? Before you could give an intelligent answer, you would have to know what it is, and what value it holds for you and for others.
It should be no surprise that the IB was born against the backdrop of the tumultuous sixties. And even though educational debates might lack the drama of the other movements of that era, there were radical notions at play in those early IB meetings. After all, these visionary pioneers were turning their backs on their own country's school systems in favour of a programme of international awareness, even compassion, linked to the highest academic rigour and recognized by the best institutions of higher learning around the world.
But first the reformers needed a curriculum and a testing system independent of any particular culture. The initial choices were easy. A mother tongue and a second language were obvious for an international diploma and they quickly agreed on the need for science and maths requirements; then at least one of several humanities or social science courses; and, finally, the arts were the finishing touch of the hexagon that later became their logo. And to make the IB a distinctive programme, and not just a collection of courses, as was the case with the British A' and O' levels and the American Advanced Placements courses, the Extended Essay and CAS were added. Yet, to bring it all together, it was also crucial that there should be one academic course, a keystone course that unified the IB diploma. But what should it be?
International agreements are not easy to reach. This reality emerged with the French insisting that every student should take philosophy and the British strongly vetoing the idea. The quarrel was protracted but both sides at last seized upon the idea that every student should follow a course, not in philosophy as such by mastering the great books, but in philosophical thinking based on the students' education to date. Thus, What is science? What is art? What is good evidence? Is there such a thing as an ethical fact? When do your feelings count as knowledge? are typical TOK questions. So TOK became the great compromise and the basic design of the IB diploma was complete. Today, TOK is hailed as the unique feature of the IB programme. It is widely emulated by national schools for the quality of thought that it generates about the purpose, methodology and proofs of each discipline or field of study.
With TOK it was hoped that each IB diploma holder would not only gain a thoughtful awareness of the knowledge they had so far acquired in school, plus the way knowledge 'works in the world' , but also the grounds for their personal belief systems. And that In short, the definition of an educated person within the IB was someone who knew how to apply knowledge to novel situations for which there were no ready-made answers. Assessment is based on an externally marked essay written on one of ten Prescribed Topics (PTs), plus an internally assessed presentation to the class on 'knowledge at work in the world' .
Knower(s)
A I expect you all to be independent, innovative, critical thinkers who will do exactly as I say 
An introduction to Theory of Knowledge
Emotion, Perception and Language and Areas of Knowledge where knowledge is already organized into maths, natural sciences, human sciences, history, ethics and the arts. Students tend to talk about these Areas of Knowledge as subjects or courses in secondary school but elsewhere, especially in universities, they are described as disciplines or fields of study each with its own:
• definition • vocabulary • way of thinking
• methods • set of problems
• proofs • object of study
• experts.
It is crucial to your success in TOK that you understand what a discipline means, since the course is organized, in large part, around the Areas of Knowledge, in other words, disciplines. In order to get a feel for what a discipline is in the real world, it is good to know that real people make their living as scholars within these fields of study and in that sense they are dynamic, not just collections of knowledge. In fact, as in any social group, there are leaders and followers and cliques all performing their scholarly work according to certain written and unwritten rules, acquiring knowledge, explaining it and defending it (because disputes within a discipline are endless). While there is always a body of knowledge that is accepted within any discipline, there are also people working at the cutting edge of research, thinking new thoughts and debating the issues of the day and publishing their work in the magazines or periodicals associated with each field of study.
So it is not surprising that some people get prizes, money and fame and some do not. Some work in the trenches of everyday activity, while others make the discoveries and breakthroughs. Some are in and some are out, some are lucky, some are not. Some get to ask the questions and give the answers and others have to fall in line. Yet, at the same time, all scholars and practitioners use questions, doubts, theories, facts, imagination, intuition, reason, passion, patience, evidence and intellectual honesty as they try to make sense of the world and tell us about it. What's in a name?
Have you ever wondered why the course is called Theory of Knowledge? Other names that have been suggested for the course include:
• Forms of Knowledge But more importantly than what TOK is are the habits of mind that are formed in the student from the experience of honest critical thought. After all, it is the student who is at the centre of the TOK diagram as the knower. And it is the mission of the IB that all of its diploma students will acquire the intellectual honesty and powers of judgement which are characteristic of the thinking student and that these characteristics will be emblematic of the IB education. 
Critical thinker Non-critical thinker
They are honest with themselves and recognize what they do not know.
They pretend they know more than they do, ignore their limitations, and assume their views are error-free.
They regard problems and controversial issues as exciting challenges.
They regard problems and controversial issues as nuisances or threats to their ego.
They strive for understanding, keep curiosity alive, remain patient with complexity and invest time to overcome confusion.
They are impatient with complexity and would rather remain confused than make the effort to understand.
They set aside personal preferences and base judgements on evidence.
They base judgements on first impressions and gut reactions. They are unconcerned about evidence and cling to their own ideas in the face of a challenge. • You are what you know.
• You are what you believe.
• You are what you do.
• You are what you hope for.
• You are what you feel.
• You are how you think. Note how your actions are affected by your belief that:
• No one is watching you.
• It is going to rain.
• Your chair is broken.
• You are invisible.
• Your father is mad at you.
• Your opinions are worth nothing.
• You are weightless.
• You are good-looking.
• You can dance.
• You can't dance.
• Nobody likes you.
• Everybody likes you.
• You are smart.
• You are not smart.
• The world will end tomorrow.
• God is watching you every minute.
Another distinction among people is the way they go about finding out what they need to know. In the US the state motto for Missouri is the 'show-me' state meaning that people there are reluctant to believe anything that they don't see with their own eyes. In short, seeing is believing.
Consider the story below which is about a husband and wife as an example of two different kinds of 'knowers' . In philosophical terms, one is the empirical and the other is the rational; in simpler terms, one relies on observation and experience while the other relies on logic and reasoning. The message of the story is that one kind of person, by and large, figures things out in his head and reaches a conclusion, a very satisfactory one for him. If there were a burglar, the dog would have barked; the dog did not bark, therefore there is no burglar. This is a very neat syllogism or piece of logic. In contrast, the wife cannot accept the first premise because she depends upon the seeing is believing kind of evidence. For every reason the husband gives, the wife will find a doubt. For every possibility the wife gives, the husband will find it inconceivable. While no one is purely only one kind of knower, or uses only one kind of approach, these two tendencies, going and looking versus sitting and thinking characterize some of our own ways of forming our beliefs, becoming certain of our opinions or even changing our minds upon occasion.
Two approaches to belief
The following do not all mean the same but each column belongs to a family of meaning. 
Rational Empirical

Changing your mind
Exercise A Name one thing that you used to believe and now do not. B Name one thing that you believe now that you think you will believe forever. For A, ask yourself:
• What made you believe it in the first place?
• Was the belief rational or empirical or both or neither?
• How did you come to change your belief?
• How strong was the belief?
• How important was the belief?
• What might occur to make you believe it again?
• What difference would it make in your life if this belief turned out to be true?
For B, ask yourself:
• What makes you believe it in the first place?
• Is the belief rational or empirical or both or neither?
• Could anything make you change your mind?
• Would it be rational or empirical or both or neither?
• How strong or important is the belief?
• How many other people believe the same thing?
• What difference would it make in your life if this belief turned out not to be true?
Some of the beliefs you might have mentioned could have powerful emotional components to them. For instance, a) it feels good to know something and b) miserable not to know something when you want to or when you have to: (c) to feel awful to lose a belief or (d) to think you will never know something important no matter what you do.
Exercise
Consider how you might complete the following sentences.
• It felt really good when I finally found out that… • How I wish I had known… • If I could only still believe that… • I don't think I will ever really know about…
We also have attitudes of awe and/or pity for those who know a great deal or very little. So, it is not just self-knowledge that is valuable but the way others know us, or think they know us, or believe us or trust us. Because we live in a world with others, there is an other-relatedness to what we know and believe and how we talk about it. Do people see you as gullible or sceptical? As rational or empirical? How far are you from the total ignoramus or the ideal knower if such people exist?
Exercise Perhaps the entire TOK course could be boiled down to the question and its answer, 'What do I mean when I say, I know, and why should anyone believe me?'
How do you respond to this question? How do you think others would answer for you?
We certainly act as if we know a great many things (even when we find out we don't) and many of us intuit a difference between genuine knowledge with its compelling grounds for belief and that of mere opinion. At this point we suppose that knowledge is the better thing. However, this seems to invite exploration. And at this point, and with this difference in mind, we have the foundations for our TOK course.
Ideal knower
The Buddha (circa 563-483 BCE) Buddha was not a prophet, saint or god; he was a wise teacher and even taught his followers to doubt him. In Buddhism, there are two kinds of faith: preliminary faith (the trust with which we begin) and verified faith (the confirmation of preliminary faith). Here are some of the words of Buddha: To be a successful knower implies that we must develop a nose for unreliable information. To be a good gatherer of knowledge is in large part to be able to judge the conditions of trust.
Do you usually believe strangers on the street?
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